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Abstract: One of the essential skills in teaching English is pronunciation. The 
listener will only understand the speaker if their pronunciation is correct. 
Applying English pronunciation instructions to students is an integral part of the 
language. This study aimed to investigate the effectiveness of the podcast which 
contains relevant and authentic content for global listening comprehension in 
language learning. As a technological tool, the “British Council” podcast was 
integrated for learning English pronunciation at English Education in 
Universitas Borneo Tarakan. This pre-experimental study involved one class of 
third-semester students who previously learned pronunciation. Because the 
calculated Z value was less than the -Z table (-4.809 -1.960) and the p-value 
was less than (0.000 0.050), the decision was made to reject H0, indicating an 
average significant difference between the pre-test and post-test based on the 
measured pronunciation. It presented that integrating the podcast shaped 
students’ pronunciation and made them more confident. This study sheds light 
on the role of digital media in determining students' pronunciation and language 
development. It also provides teachers with alternative media for learning 
pronunciation in and outside of the classroom. 
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INTRODUCTION 
 
Language is a tool for communicating ideas, information, technology, media, travel, 
education, entertainment and diplomacy, and global conversation, and learning and 
developing in English benefits all of us (Crystal, 2003; Castillo et al., 2015; Saadi, 
2015). Because bilingualism or multilingualism has been discovered in many 
countries, the ability to communicate in English is in high demand worldwide 
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(Ramli, 2021). According to Yuzawa (2007), pronunciation is a fundamental and 
necessary skill for those who wish to communicate in English. The students' fluency 
will be affected by their heart pronunciation and speaking style (Homby, 2005). A 
person already communicates with others through language when they can utter a 
few words. When communication occurs, pronunciation is a significant sound output 
used as part of a linguistic code to obtain meaning in speaking (Gilbert, 1995). Some 
students could not achieve native pronunciation in the EFL. Therefore, they need 
teachers’ instruction, materials, media to improve their pronunciation practices and 
build positive attitude (Pardede, 2018). However, according to Lund's findings 
(2003), students can still achieve native-like pronunciation in their later years, 
implying that brain plasticity can last a lifetime. According to Gilakjani and Sabouri 
(2016), pronunciation is using a sound system in speaking and listening as input 
skills that can improve second language learning. Furthermore, good listening is 
required for English education students to properly understand and communicate 
with other students in small groups, during project work, or in social situations 
(Picard & Velautham, 2016). It has been concluded that good communication relies 
heavily on good pronunciation.  

Pronunciation is quickly becoming essential to English language proficiency 
(Hidayatullah, 2018; Gilakjani & Ahmadi, 2011). Knowing English pronunciation 
instructions and teaching them to students is essential to the language. One of the 
functions of pronunciation is to help students improve their speaking ability, which is 
very different from writing or reading. According to Laraswati and Suhartono 
(2016), accessing and selecting appropriate media is critical in reconditioning 
education because media use can increase students' interest in the teaching and 
learning process. Many researchers have used various methods and media to improve 
the accuracy of students' English pronunciation. Furthermore, using technology in 
classroom instruction allowed the teacher to create a more appealing learning 
environment (Rosmayanti, et al., 2022) Foote and Donough (2017) used mobile 
technology to improve second-language pronunciation. This study showed that it has 
the potential to help students improve their pronunciation and fluency. Xodabande 
(2017) investigated the efficacy of Telegram as a social media platform in an English 
language pronunciation class. As a result, all the students enjoy media and are 
looking for new ways to improve their pronunciation, though some need help using 
the Telegram social media platform.  

The most apparent use of podcasting in language modules is for listening 
comprehension, with podcasting serving as a good source for global listening due to 
the relevance and authenticity of the content (Constantine, 2007). According to 
Downes (2005), podcasts are audio files that users can upload to the internet using 
laptops or smartphones, and learners can download any topics that interest them. 
Using podcasts is very beneficial in classroom activities, and students are interested 
in engrossing themselves in classroom listening and speaking practices (Ramli, 
2017). Almaqrn and Alshabeb (2017) strengthened that podcasts can provide 
learning media for EFL students as a learning tool everywhere and to identify various 
regional accents. The podcast is an example of E-learning in the classroom. 
According to Ramli et al. (2022), using E-learning can increase students' learning 
practice and bring them into a technology-based world. However, few studies have 
specifically examined how the podcast application "British Council" used as media 
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for pronunciation practices affects EFL students’ pronunciation in higher education. 
As a result, the researchers anticipate using podcasts as a medium for pronunciation.  

The researchers anticipated that the findings would help English teachers, 
students, and other researchers identify the types of pronunciation problems that 
students face and develop their pronunciation through English learning media. 
Teachers can also learn strategies for resolving pronunciation issues in their students 
and serve as a resource for incorporating media into their classrooms. Finally, 
learning can be more enjoyable and effective by selecting appropriate media. This 
study's findings are also valuable for students. They can be motivated to learn 
English by shaping their standardized pronunciation. Finally, future researchers 
learned much about how English teachers use teaching media to teach pronunciation. 
The essence of pronunciation in speaking 

Pronunciation is the production of sounds that reach meaning through the context 
(Handayani, 2017). Teaching pronunciation is essential because speaking can be 
successfully performed after having pronunciation ability. Students must understand 
how sounds are produced because English pronunciation can be more consistent, and 
many students find this knowledge extremely beneficial. According to Jahan (2011), 
pronunciation produces widely accepted and understandable word sounds, utilizing 
the language sound, accurate stress, rhythm, and intonation. People who do not use 
proper pronunciation are misunderstood by others and judged as incompetent, 
uneducated, or lacking in knowledge. In contrast, learners who use proper 
pronunciation are easier to understand even if they make mistakes in other areas. 
Furthermore, pronunciation is made and heard to be sharpened as more practice is 
required to improve one's pronunciation skills (Kerr, 2012). 

Avoiding teaching pronunciation is a general issue for teachers. Gilbert (2008) 
stated that teaching pronunciation through frequent drilling words might produce an 
unfortunate result, discourage students, and make teachers hesitant. According to 
Nunan (2003), people who speak the same language must easily understand each 
other. It means that being well-understood is the most vital feature of 
communication. Learning pronunciation improves speaking and listening abilities by 
assisting learners in developing clear speaking skills (Linebaugh & Roche, 2015). 
Speech and listening clarity can improve intelligibility and reduce interlocutors' 
efforts. According to Ramli et al. (2019), the foundation of comprehending more 
complex spoken language is to provide words in listening based on students' needs. 
Although the empirical study is limited, pronunciation practices can support the 
growth of perception from skill listening and speaking abilities. According to Gilbert 
(1995), clarity of perception improves the listening and understanding of naturally 
fluent speakers. Developing word recognition and spelling depends on phonological 
processes (Cassar & Jang, 2010). Therefore, pronunciation practice can aid in the 
development of listening comprehension as well as word segmentation skills. 
According to Kenworthy (1987), pronunciation has four components: intelligibility, 
fluency, accuracy, and native likeness. Language teachers can improve their students' 
pronunciation by markedly drilling small pairs to help them improve their 
intelligibility (Bernsen et al., 2006). Teachers must concentrate on their ability to 
monitor and correct students' production, employing the media for teaching 
pronunciation like an audio-visual aid. According to Brown (2004), three media for 
teaching and learning are practical and efficient: visual, audio, and audio-visual.  
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The main goal of pronunciation instruction is to teach understandable 
pronunciation, a necessary component of communicative competence (Morley, 
1991). Shively (2008) discovered that age at first exposure to the language of formal 
pronunciation instruction has a significant relationship with pronunciation accuracy. 
As a result, Hassan (2014) suggests that while pronunciation can be accomplished in 
a language environment, the best method is to provide explicit classroom 
pronunciation instruction. According to James (2010), for some learners, the goal of 
learning pronunciation is to have a native-like accent. Morley (1994) stated that an 
accent that differs too much from a known standard can be confusing. Learners' 
accents are suggested to be more similar to a standard variety. If a speaker has a 
strong English accent, this may cast doubt on his or her personality and competence. 
If teachers provide pronunciation instruction in their classrooms, students may be 
able to figure out how to pronounce words independently (Derwing & Rossiter, 
2002). Wrong pronunciation may result in incorrect assessment and erroneous 
actions because students require instruction to improve their pronunciation through 
speaking or listening. According to Levis and Grant (2001), pronunciation 
instruction is critical because it can be integrated into many ESL classes, mainly 
speaking and pronunciation courses. 
Podcast as Media in Learning Pronunciation 

As they grow up in a technology-driven culture, technology has become an 
inseparable part of their lives. Furthermore, digital media, visual culture, and youth 
culture are intertwined so that each impacts the others (Koçak & Alagözlü, 2021). 
According to (Gazizov & Dunyasheva, 2016), without the assistance of the media, 
the lesson material is challenging to digest and understand for all students, 
particularly complicated or complex teaching materials. Media use in teaching and 
learning will positively impact teaching and learning (Arsyad, 2007; Putri, 2018). 
The podcast provides opportunities for teachers to assist students in developing their 
pronunciation. The podcast is thought to improve listening skills and stimulate other 
language areas such as pronunciation, grammar, vocabulary, and learning activities. 
Fitria et al. (2015) say podcasts significantly improve students' pronunciation. 
Podcasts are helpful for both teaching and learning phonetics. Podcasts help alleviate 
students' difficulties in phonetics by providing students with alternative audio-based 
exercise material to paper-based exercises (Knight, 2010). 

Furthermore, podcasts motivate many L2 learners because many studies through 
distance learning programs may need more time to attend language laboratories and 
classrooms. As a result, the podcast is undeniably simple to use, appealing, and 
motivating for students to learn. Podcasts serve as a study tool for students and cover 
a wide range of topics, including pronunciation practice for students. As a learning 
tool, podcasts can help students achieve educational goals, according to Ramli 
(2017). Kavaliauskien (2008) stated that podcasts provided language teachers with 
many teaching materials.  

The podcast introduces students to the target language and influences their 
attitudes and motivation. Podcast materials can boost students' motivation and help 
them become more independent and confident speakers in other studies. It is 
important to consider the students’ confidence since the students with high self-
confidence participate more actively in any class activities (Rosmayanti, et al., 
2023).  This self-assurance may be increased due to their ability to understand the 
rhetoric of a specific topic due to listening repetition and oral performance (Samad, 
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2016). The podcast media was assumed to help students improve their pronunciation 
performance. Constantine (2007) stated that podcasts are not just for listening; often, 
a transcript is included, as well as worksheets. Students could make interactions to 
write in with questions or comments. Podcasts also accommodated a wide range of 
student learning strategies. Those previous studies strengthened the findings that 
learning pronunciation is crucial to developing students' communication. As an 
effective medium, podcasts could help students practice in class intensively and 
confidently. The benefits of engaging the British Council podcast in learning English 
were applied to English Education learners at Universitas Borneo Tarakan. Students 
were expected to have many sources through podcasts to learn, imitate, and apply in 
truthful communication. 
 
RESEARCH METHOD 
Population and Samples 

This study's population comprised the 5th-semester students covering 
approximately 80 students in the English Education Department at Universitas 
Borneo Tarakan, Kalimantan Utara who experienced learning pronunciation course 
in the classroom. Among the 2 classes in the English Education department, the 
researchers randomly selected one class of students as the sample consisting of 30 
students in semester 3. 

 
Design and Procedures 

This study was a pre-experimental class. One class was selected to receive 
treatment after the pronunciation pre-test and before the post-test. they were trained 
using the podcast 'British Council to see if the students' pronunciation improved 
significantly. This study included two types of variables: independent variables and 
dependent variables. The independent variable in this study was the podcast "British 
Council," while the dependent variable was the students' pronunciation ability.  

In this experiment, the researchers conducted six treatment meetings. In the first 
meeting, the researchers discussed the importance of pronunciation and what was 
focused on mastering pronunciation. In the second meeting, the researchers 
introduced the podcast media "British Council" in teaching pronunciation and asked 
students to download the application, while in the third meeting, the researchers 
provided students' activities through the podcast which was accessed online. Students 
were instructed to listen to the audio and mimic the word sounds. The researchers 
gave groups a podcast on a specific topic at the following meeting. Students were 
encouraged to use the pronunciation to tell their groupmates what they heard from 
the audio. The researchers asked the students to choose their interesting topic from 
the podcast "British Council" for the fourth meeting and employed them for 3-5 
minutes to perform in front of the class for evaluation. To reflect, the researchers 
reviewed their performance at the fifth meeting. Finally, the researchers provided the 
presenter with additional comments and feedback to help them improve their 
listening, speaking, and pronunciation skills.  

 
Data Collection and Data Analysis 

The pronunciation test was used as the research instrument in this study. The 
researchers assessed the student's ability to pronounce words using live tests and 
audio. It meant that the researchers assigned a topic to the students and asked them to 



Ramli, Rosmayanti &Fansury, Bringing Technology into The Classroom: Students’ Effort…                             30 

 

prepare and present it to the class. Their performance was video recorded. The test 
was administered twice before and after the treatment. The students were given a 
pretest to determine their prior pronunciation ability of the sample, and the post-test 
determined whether the podcast could improve their pronunciation. The topic test 
was technology and professionalism. Those topics were selected to prepare their 
awareness of technology use for professionalism during or after they graduate from 
their college. 

The test was scored by two raters using the IELTS scoring rubric for 
pronunciation. The SPSS program was used to analyze the pretest and post-test data 
to determine the impact of podcasts on learning pronunciation and discuss the 
implications of podcasts in English learning, specifically pronunciation ability. 

 
FINDING AND DISCUSSION 
Findings 

The Kolmogorov-Smirnov test was used with the decision-making criteria to 
accept H0 if the significance value is more significant than 0.05 and the decision to 
reject H0 if the significance value is less than 0.05. The test results are as follows: 
 

Table 1. Normality test 
Variable Statistic Sig. 

Pronunciation (pre) 0.634 0.000 
Pronunciation (post) 0.878 0.003 

 
From the normality test results, the data on the pronunciation variables (pre and post) 
were not normally distributed with a significance value of each less than (0.05). 
Therefore, because the data does not pass the assumption of data normality, 
comparing the pretest and post-test on the pronunciation variable uses the Wilcoxon 
substitute test. 
 

Table 2. The result of the average test 
Pronunciation average St dev. 

Pre 3.00 0.463 
Post 6.24 0.988 

Z count = -4.809 
Z table = 1.960 

p-value t = 0.000 
 

According to the table above, the average pronunciation (post) is 6.24 ±0.988, 
higher than the average pronunciation (pre) of 3.00 ±0.463. The Wilcoxon test was 
used to determine whether there is a significant difference in average pronunciation 
between pre and post. The Wilcoxon test revealed that the calculated Z value was 
less than the -Z table (-4.809 <1.960), and the p-value was less than (0.000 < 0.050), 
so the decision was made to reject H0, indicating that there is an average significant 
difference between pre, and post based on the measured pronunciation. Table 2 
shows that the average pronunciation of pre and post has increased, which is 
significant. It can be seen in the data that 29 respondents experienced a significant 
increase in pronunciation scores. 
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Discussion 
The finding of this study uncovered that bringing British Council podcast into 

English classrooms to improve students’ pronunciation ability significantly worked. 
This was affected by the strength of podcasts as effective learning media. Using 
podcasts improved students' speaking achievement in pronunciation and fluency 
(Hikmah et al., 2021). The use of ICT in language teaching grows, and the effects of 
podcasts on listening and speaking performance improve (Yoestara & Putri, 2018). 
Students can be exposed to authentic English language use through the podcast. This 
activity is primarily because podcast materials cover a wide range of topics with real-
life speeches and are generally prepared by native speakers. Students can listen to 
authentic podcast materials to practice their listening and speaking skills by listening 
to everyday conversations in real-life situations. Furthermore, podcasts may promote 
self-regulated learning outside of the classroom. Podcasts help students gain 
confidence in their listening and speaking abilities (Ramli, 2018). Indonesian 
students are anxious about their listening and speaking abilities (psychological 
factors). Podcasts may promote active learning. When the podcast content is 
successfully chosen (by the teacher/students), an active class discussion can be 
encouraged. 

To effectively incorporate podcasts into teaching and learning listening and 
speaking skills, the teacher should use TPACK (Technological Pedagogical Content 
Knowledge) as the teaching framework because podcasts are computer-assisted 
mediums in teaching and learning which can be used to prepare the lesson, media for 
learning, and sources of students’ knowledge and language development. Despite 
podcasts’ high potential, effective use of podcasts requires teachers to be 
technologically competent. Acknowledging that integrating new technologies can be 
challenging for teachers and students is critical. Instructors must be capable and 
proactive learners acquainted with various Web 2.0 learning tools (Forbes et al., 
2009; Stewart & Doolan, 2009). Middleton (2009) states that many teachers 
experience initial anxiety and become frustrated. Many people lacked the confidence 
to overcome the technological barrier or a personal strategy for learning to use new 
technology. As a result, institutions must also guide teachers to promote the 
incorporation of new technologies. 

Concerning internet connection issues, teachers could download the podcast 
content onto CDs/mp3 players and present it as teaching and learning resources in 
the classroom. Alternatively, they suggest that the school provide a better Internet 
connection. According to Fitria et al. (2015), and Rahmasari et al. (2021), podcasts 
provided authentic materials, and the activities and tasks in the podcast were 
appropriate, engaging, and meaningful, attracting their attention, increasing 
motivation, and improving their comprehension of learning. As a result, they 
appreciated learning to listen and speak through Podcasts. Besides, in learning 
English skills, Samad et al. (2017) demonstrated that students improved their 
vocabulary, grammar, and idea delivery through podcasts, which positively affected 
their speaking achievement. The podcast integration also assists teachers in 
improving students' speaking skills and providing appropriate teaching materials. 
Teachers no longer need to be concerned about providing appropriate teaching 
materials. There is a wealth of information available on the podcasts. Students should 
immerse themselves in English learning (podcasts) to improve individual skills such 
as speaking. Students must practice their English autonomously because more than 
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learning English in school is required. Therefore, they need to access podcasts in 
class and in real life. 

Podcasts offer various speaking performance models, such as interviews, 
dialogue, conversations, and reports (Alfa, 2020). Furthermore, as the popularity of 
podcasts for English Language Teaching (ELT) has grown, the podcast has provided 
a variety of content that can help either a teacher or a student improves their speaking 
skills during the teaching and learning process. The content types listed above will 
help teachers select the best model for teaching students' speaking skills. Content 
accompanied by a transcript and various exercises will benefit the EFL learning 
process more. Podcasts have proven to be effective in the teaching of EFL speaking. 
Teachers use podcasts to provide authentic material and help students improve their 
speaking skills. Prasetya and Nuraeni (2021) reinforced that successful students in 
speaking by using a podcast because they have some interest and want to explore 
what they are going to choose the things in podcasts to promote their ability, 
particularly in speaking. Podcasts can hypnotize students to improve their language 
knowledge, performance, and psychological aspects. 

Furthermore, the effect of learner podcasts on developing learners' speaking skills 
is highly effective when used as supplementary learning tools in enhancing EFL 
learners' speaking skills (Kocak & Alagozlu, 2021). New methods and instructional 
tools must be used to allow students to improve their speaking skills in the Turkish 
EFL context. It is also critical that the speaking activities used in language 
instruction appeal to the learners' interests and attention. Podcasting activities are 
suitable for insecure and quiet students in class because they stimulate and allow 
students to work at their own pace without the stress of real-time interaction.  
Students' podcasts can be used to supplement students' language learning or a 
separate course for EFL learners can be designed in which they must complete 
podcast projects individually, in pairs, and in groups. Meanwhile, Phillips (2017) 
discovered that podcasting encourages students to produce authentic language 
outside the classroom and supports multimodal ways of teaching and learning.  

Considering the findings and the previous research, podcasts prove that 
technology and education are a complex blend to make learning more enjoyable. 
Podcasts can provide rich and exciting sources of discussion and learning resources 
and encourage various activities to make their learning more interactive. It can also 
provide a space to get closer to real life with an authentic source, making students 
more applicable and autonomous. The contribution of podcasts in teaching will be 
effective in assisting both teachers and students about what we are teaching, whom 
we are teaching, how we are teaching, and how the students understand. Based on the 
research, podcasts can provide learning-centered teaching with discussion, role play, 
imitation, and other activities to empower students' English pronunciation. 
 
CONCLUSION AND SUGGESTION 

From this research, there was an improvement in students’ pronunciation after 
having received treatment and students are more courageous to develop their 
pronunciation with intensive listening and speaking practices. It shows that podcasts 
impacted effective teaching and learning strategies, sources, and skill improvement. 
Bringing podcasts into the classroom assists the students in being engaged in 
interactive, authentic, and collaborative activities. It provides a wide range of topics 
and rich sources to broaden students' world knowledge and prepare them to speak 
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while deepening their word recognition from speech, pronunciation, and fluency. 
Podcasts including the British Council grow providing many benefits for English 
Language Teaching. with various concepts, language proficiency levels, and 
students’ activities that can be freely accessed before and during the learning process.  

As a suggestion, students can accelerate their learning and language performance 
with podcasts. Optimizing the usage of technology will give many benefits as 
sources of language development. Students need to be more familiar with technology 
in their life. Technology does not only offer pleasure but also information to improve 
communication competence and performance. In addition, teachers must be creative 
by exploring the accessibility of podcasts as learning sources in language classes. It 
provides various topics, activities, and language practices.  
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