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Abstract: The objectives of this study were to find out whether or not there
were significant differences in reading habit and reading comprehension
achievement between the eleventh graders who used e-books and those who
used printed books, a significant correlation between reading habit and reading
comprehension achievement, and a significant correlation between each aspect
of reading habit and each sub-skill of reading comprehension achievement. The
results showed that there were significant differences in reading habit and
reading comprehension achievement between the eleventh graders who used e-
books and those who used printed books. At the significance level of 0.05 and 2
tailed testing, the correlation coefficient showed that the r-obtained (0.301) was
higher than r-table (0.115). Therefore, there was a significant correlation
between reading habit and reading comprehension achievement. In e-books and
non e-books classes, reading attitude was the aspect, which had a strong
correlation with almost all sub-skills of reading comprehension achievement.
Meanwhile, reading accessed was the aspect, which had no correlation with
almost all sub-skills of reading comprehension achievement.
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hours

of fun and entertainment.

activities people have to master in
their lives because by reading people
can increase their knowledge and
experience. Shari (2006) reveals
reading as a process, a mode of
considering, a sort of genuine which
includes numerous complex aptitudes.
Moreover, Shafi and Loan (2010)
define reading as the spirit of human
that will carry on the knowledge to the
next generation. Therefore, reading
has an important role in the process of
increasing the quality of life. Iftanti
(2012) says that reading will build up
people’s social communication skills,
improve hand-eye coordination, and
accommodate people with endless

Additionally, Igbokwe, Obidike, and
Ezezi (2012) say that reading also
brings a positive effect on academic
performance. Meanwhile, Ogeyik and
Akyay (2009) define reading is
actually a way to get important
information and understand many
things. In brief, reading is an
important activity that should be
mastered by human in order to get
information and understand many
things.

The purpose of reading is
affected by individual preferences; one
might read for pleasure and the other
one might read for getting new
information of something. Besides all
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of those preferences, reading activity
only has one purpose; to comprehend
the writer’s idea which is written in
the form of text. Pecjak, Podlesek, and
Pirc (2011) define reading
comprehension as a result of an
interactional process among text,
background  knowledge, reading
context, motives, and goals which
students have during a reading
process. Reading comprehension is
defined as the ability to read the idea
of a text through a process of
understanding.

In reading comprehension, the
readers try to make connection
between the main idea of the text and
their basic experiences and
knowledge. Therefore reading
comprehension achievement is
expected to be good to fulfill
individual improvement in academic
performance. Nevertheless, according
to PISA (2012), Indonesia’s reading
level is still below the average score of
OECD. Indonesia’s mean score of
reading is 396, meanwhile the average
reading score of OECD is 496. As a
consequence of that, Indonesia is in
the 26™ ranked out of 31 countries.
Furthermore, according to PIRLS
(2012), Indonesia was in 42nd rank
out of 45 countries that participated in
PIRLS 2011 International Result in
Reading. Obviously they indicate
students in Indonesia are lack of
reading comprehension skill which
might lead to their bad academic
performance.

Reading skill of one student and
another student might be different. It is
affected by many factors around the
students, one of which is their reading
habit. Tella and Akande (2007)
describe reading habit as a design or a
pattern in which the readers manage
their reading activity. In addition,
Ogeyik and Akyay (2009) add that

reading habit of one person to another
person may be different based on their
own preferences. The differences in
reading habit might lead to the

different reading comprehension
which will bring different result on
students’ reading  comprehension

achievement. Along with that, when
the students develop a good reading
habit, they will find an encouragement
for reading comprehension. Therefore,
the students who read more tend to
comprehend the text well. The more
students read, the more they
comprehend the text. In conclusion,
reading habit of the students might be
affected by many factors and reading
habit might influence reading
comprehension achievement of the
students.

In these recent years, students’
reading habit through printed material
have been replaced with electronic
material and students’ reading habit
through daily paper, magazine, course
material and book have experienced
changes. Karim and Hasan (2006)
state that in this digital era, where
students prefer using internet to fulfill
their information needed, reading habit
through  printed  material  are
decreasing. Igbokwe, Obidike, and
Ezezi (2012) conclude in their
research that students nowadays spend
more time on their electronic media
than their printed book, which means
students now are lack of reading habit
through printed materials.
Furthermore, Gabricl and Brahme
(2012) reveal that out of 100%, 67%
of the students are using e-book in
their daily activities. In short, students
nowadays prefer using their electronic
media to achieve their information
needed than reading printed books.

Some people in this digital era
are very familiar with something
beginning in “E” such as E-mail, E-
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bank, E-mobile, and E-books.
Therefore, E-books, a digitized book
format, which can be read through
desktop, smart phone, blackberry, tab,
etc, have changed the format of book
itself. Grant (2004) finds that
electronic books have increased the
reading materials for students and
furthermore  increasing  students’
reading skill either.

The research done by Picton
(2014) entitled “The Impact of E-
books on the Reading Motivation and
Reading Skills of Children and Young
People”, investigated about students’
reading motivation and skill related to
the use of e-books. This study was
done in United Kingdom with 34,910
samples of primary and secondary
schools across United Kingdom. He
used questionnaire which contains 10
questions to investigate the impact of
e-books on  students’ reading
motivation and reading skill. In brief,
the writer finds out that students have
a good feeling reading on screen rather
than reading on printed books.
Furthermore, they read more
frequently on screen rather than
printed books.

On the other hand, another
research done by Tosun (2014) in
Nigeria, determining students and
teacher preferences in reading printed
books and e-books, finds out that some
of students in Trakya University prefer
printed books reading better than e-
book reading. Moreover, one of the
reasons that he found why students
preferred printed books rather than e-
books is to keep their health of eyes,
since looking at screen for a long time
to read will make their eyes tired.

The other research regarding to
students’ reading habit and reading
comprehension done by Andriani
(2005) and Yani (2010) which took
place in public schools, found out that

reading habit and reading
comprehension of students in public
school is still in the poor quality.
Furthermore, they conclude that
students in public school lack of
reading  practice and  reading
motivations. Meanwhile, the research
about reading attitude and reading
comprehension done by Wulandari
(2013) found out that the second grade
students of MAN 3 Palembang have a
positive  reading  attitude  and
comprehension based on the result of
the test given to the students in that
school.

Based on the explanation above,
the writer assumes that there are some
different influences of using e-books
on reading habit and reading
comprehension achievement among
students nowadays. Furthermore, the
differences might be influenced by the
environment around the students in
one place. Therefore, the writer
chooses eleventh-graders of SMA
Xaverius 1 Palembang as the
population of this research. Moreover,
based on the writer’s preliminary
research in  SMA  Xaverius 1
Palembang, there was some classes
which had been taught by using e-
books and some other classes which
had never been taught by using e-
books. Therefore, the writer wants to
know what the influence of using e-
books on reading habit and reading
comprehension achievement of
eleventh-graders of SMA Xaverius 1
1s. In addition, the writer wants to
know about the correlation between
reading habit and reading
comprehension achievement of
eleventh-graders of SMA Xaverius 1
Palembang.

METHODOLOGY

In doing the research, the used a
descriptive survey design, which is a
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method that desccribes the information
about human population gathered by
using questionnaire or interview.
Cohen, Manion, and Morrison (2007,
p.226) state, “Descriptive surveys
simply describe data on variable
interest”.

In this study, cross-sectional
types of descriptive survey, which will
conclude the situation of the
population at a particular of time, was
used by the writer. Furthermore, the e-
books questionnaire, reading habit
questionnaire and reading
comprehension test were given by the
writer to the sample of this study in
order to get the data needed for this
study. The e-book questionnaire was a
ready-made questionnaire by Gabriel
and Brahme (2012). Reading habit
questionnaire was a ready-made
questionnaire by Janthong and
Sripetphun  (2010). Both of the
questionnaires had been tested and
validated by the researcher before.
Furthermore, reading comprehension
test were arranged based on the
students’ reading level and had been
validated by the writer by testing it to
the other eleventh-graders of SMA
Xaverius 3 Palembang. The value of
Cronbach’s  Alpha  based on
standardized items was 0,917. It
means that the test was strongly
reliable and it can be used for the
research.  Furthermore, from 70
questions tested, there were 20 un-
valid questions so that the writer
deleted those 20 questions.

After collecting the data, the data
were analyzed by using independent
sample t-test and Pearson Produt
Moment Correlation analysis. The
independent sample t-test was used to
analyze ehther there was any
significant different in reading habit
and reading comprehension
achievement between the eleventh-

graders who use e-books and those
who used printed books. Moreover,
pearson correlation was used to
analyze whether there was any
significant correlation between the
reading habit and reading
comprehension achievement, and also
to analyze whether there was any
significant correlation between the
aspects of reading habit and reading
comprehension achievement.

FINDINGS

To find the answer of research
question number one, the writer did
statistical analysis between the total
score of reading habit questionnaire
of students who use e-books and
those who used printed books.

Table 1. The Descriptive Analysis of
Reading Habit Questionnaire
Class N | Mean | Std.
Dev
e-book | 175| 64.67]10.826

Reading

Habit Eggke 114| 55.63| 9.064

As shown in table 1 above, it
was found that the total number of
students who use e-books is 175 with
the mean score of 64.67. Meanwhile,
the total number of students who use
printed books is 114 with the mean
score of 55.63. During the test, there
were 12 students who did not come to
the class. Therefore, there were only
289 students out of 301 students.

Table 2. Table of Reading Questionnaire

Statistical Analysis
t-test for Equality of
Means
t Sig. (2- | Mean
tailed) Diff
Equal
variances | 7.38 .000 9.037
d
Reading ass”nl]e
Habit ~ Ldqua
vanances 1 766| .000| 9.037
not
assumed
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As shown in Table 2, the
significant level of this study is 0.05.
Furthermore, to interpret this study,
the significant level-obtained must be
consulted to the significant level of
this study, or the value of F-obtained
should be consulted to the value of F-
critical. If the value of F-obtained is
lower than F-critical, or the significant
level obtained is higher than 0.05, it
means that there is no significant
difference between the variables. On
the contrary, if the F-obtained is
higher than F-critical, or the
significant level obtained is lower than
0.05, it means that there is significant
difference between the variables.

It was also found that
significance level (0.000) was lower
than 0.05. It means that H, was
rejected and H; was accepted. In
conclusion, there was a significant
difference in reading habit between the
eleventh graders of SMA Xaverius 1
Palembang who used e-books and
those who use printed books.

To find the answer of research
question number two, the writer did a
statistical analysis using independent
sample t-test (see Table 3).

Table 3. The Descriptive Analysis of

Reading Comprehension Achievement

Class N Mean Std.

Dev

Reading  E-books 175 76.22] 10.070
Comp

Achiove  NOMET | 114] 60,53 | 13.455
ment

The mean score of reading
comprehension test of the eleventh-
graders who use e-books was 76.22.
Meanwhile, the mean score of reading
comprehension test of the eleventh-
graders who use printed books is
60.53.

Table 4 shows that significant
level obtained (0.00) is lower than
0.05. From the data statistical analysis

above, it can be concluded that Hy was
rejected and H; was accepted. In brief,
there is a significant difference in
reading comprehension achievement
between the eleventh-graders who use
e-books and those who use printed
books.

Table 4. Reading Comprehension Test

Statistical Analysis
t-test for Equality of
Means
t Sig. (2- | Mean
tailed) Dif
Equal
. variances | 11.315 .000 | 15.69
Reading assumed
Comp :
Achieve qua
ment Varances 110,658 .000
not
assumed

In order to find the answer of
research question number 3, the writer
did a statistical analysis using
Pearson’s Product Moment
Coefficient.

Table 5. Correlation between Reading
Habit and Reading Comprehension

Achievement
Variables r Sig
(2-tailed)
Reading Habit
Reading 301 .000
Comp
Achievement

Table 5 shows that the value of
r-obtained correlation coefficient of
the reading habit and reading
comprehension  achievement  was
0.301. In order to interpret this data,
the r-obtained should be compared
with the value of r-table. If the value
of r-obtained is higher than value of r-
table and p (probability) is lower than
0.05, it means that there is a
significant correlation between the
variables. On the other hand, if the
value of r-obtained is lower than the
value of r-table and p (probability) is
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higher than 0.05, it means that there is
no a significant correlation. From the
result in table 12, it can be found that
the p-obtained (0.00) is lower than
0.05. Furthermore, it can be
understood that Hy was rejected and
H; was accepted. In brief, there was a
significant correlation between reading
habit and reading comprehension
achievement of the eleventh-graders of
SMA Xaverius 1 Palembang.

In relation to the fourth research
question (Is there any significant
correlation between each aspect of
reading habit and reading
comprehension achievement of the
eleventh graders of SMA Xaverius 1
Palembang), the writer did a statistical
analysis between the score of each
reading habit aspect in reading habit
questionnaire and the score of reading
comprehension test by using Pearson
Product Moment Coefficient in SPSS
20.00 version. Moreover, in this study,
reading habit consists of 4 reading
aspects: (1) reading attitude, (2)
reading frequency, (3) books read, and
(4) reading accessed. The data of
correlation for each reading habit
aspect is shown below.

Table 5. Correlation between Reading
Attitude and Reading Comprehension

Achievement
Variables r Sig (2-
tailed)
Reading Attitude | .349 .000
Reading Comp
achievement

Table 5 shows that the the value
of r-obtained correlation coefficient of
the reading attitude and reading
comprehension  achievement  was
0.349. To interpret the data, the r-
obtained should be consulted to r-
table. From the table above, it can be
found that p-obtained (0.00) is lower
than 0.05. Therefore, it means that

there was a significant correlation
between reading attitude and reading
comprehension achievement of the
eleventh-graders of SMA Xaverius 1
Palembang.

Table 6. Correlation between Reading
Frequency and Reading Comprehension

Achievement
Variables r Sig (2-
tailed)
Reading 200 .001
Frequency
Reading Comp
achievement

The data in Table 6 shows that
the the value of r-obtained correlation
coefficient of the reading frequency
and reading comprehension
achievement was 0.200. To interpret
the data, the r-obtained should be
consulted to the r-table. As shown in
Table 6, p-obtained (0.01) is lower
than 0.05. Therefore, it means that
reading  frequency had a significant
correlation with reading
comprehension achievement.

Table 7. Correlation between Books Read
and Reading Comprehension Achievement

Variables r Sig (2-

tailed)

Reading 202 .001
Frequency
Books read

Table 7 shows that the value of
r-obtained correation coefficient of
the books read by the eleventh-
graders and reading comprehension
achivement was 0.202. In order to
interpret thedata, the r-obtained
should be consulted to the r-table.
From the table above, it can be found
that the p-obtained (0.01) is lower
than (0.05). Therefore, it means that
there was a significant correlation
between books read by the students
and their reading comprehension
achievement.

100



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

Table 8. Correlation between Reading
Accessed and Reading Comprehension

Achievement
Variables r Sig (2-
tailed)
Reading 180 .002
Frequency
Reading
accessed

As shown in Table 8, the value
of r-obtained correlational coefficient
of the reading accessed and reading
comprehension  achievement  was
0.180. Furthermore, the p-obtained
(0.02) is lower than 005. Therefore, it
means that reading accessed had a
significant correlation with reading
comprehension achievement.

To find out how e-books help
the eleventh-graders in their reading
habit and reading comprehension
achievement, the e-book
questionnaires were administrated to
the eleventh-graders who use e-books.
There were 6 questions related to the
eleventh-graders used of e-book.
Furthermore, each questions will be
explained in these table below:

The data in Table 8 shows that
the value of r-obtained correlational
coefficient of the reading accessed and
reading comprehension achievement
was 0.180. Furthermore, the p-
obtained (0.02) is lower than 005.
Therefore, it means that reading
accessed had a significant correlation
with reading comprehension
achievement.

To find out how e-books help
the eleventh-graders in their reading
habit and reading comprehension
achievement, the e-book
questionnaires were administrated to
the eleventh-graders who use e-books.
There were 6 questions related to the
eleventh-graders used of e-book.

Furthermore, each  question is
explained in these tables below.

Table 9. How Students Use E-books

No Description N %

1. On hand-held device | 163 | 93.14
(blackberry, android,

etc)
2. Library catalog 4 2.29
3. Google books 4 2.29
4. Via e-reader 2 1.14
5. Laptop 2 1.14

Table 9 shows that almost all of
the eleventh-graders who use e-books,
163 students out of 175 students, like
to read e-books from their hand-held
device, such as: blackberry, android,
tab, ios, etc. It has the biggest
percentage among all which is
93.14%. The other 4 eleventh-graders
(2.29%) chose libary catalog as their
way in using e-books. Meanwhile the
other 4 students (2.29%) chose google
books. Furthermore, there were 2
eleventh-graders (1.14%) like to use e-
reader in reading e-books and 2
eleventh-graders (1.14%) like to use
laptop in reading e-books.

Table 10. Students’ Preferences
in Using E-books

No Description N %
1. On smartphone 151 | 86.28
2. On laptop 77 44
3. Print out some pages 25 | 14.28

or chapters of the
books
4. On my kindle reader 4 2.29
5. Computer (PC) 1 0.57

Table 10 shows that most of
the eleventh-graders who use e-books,
151 students with percentage of
86.28%, read e-books from their smart
phone. It was followed by 77 students
with percentage of 44% who like
reading e-book in their laptop. On the
other hand, there were only 25
students (14.28%) who like to print
out some pages or chapter of the book
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to be read by them. Moreover there
were 4 students (2.29%) who like to
read e-book from Kindle reader.
Furthermore, only 1 students (0.57%)
who likes to read e-book from the
computer or PC.

Table 11. Types of E-books Students Read

No Description N %
1. Pleasure reading at home 143 | 81.7
2. Academical/research/school 48 274
3. Pleasure reading while 33 18.8

travelling

4. Cook books 32 18.2
5. Travel guides 31 17.7
6. Technical manuals 23 | 13.14
7. Music and sport 3 1.71
8. | Hospitality management 1 0.57

As shown in Table 11, more than
half of the sample chose pleasure
reading at home as their types of e-
books usually read by them. There
were 143 students with percentage of
81.71%. Moreover, there were 48
students read academicals or research
or educational e-books. There were
33 students (18.85%) chose pleasure
reading while travelling, 32 students
(18.28%) chose cook books, 31
students (17.71%) chose travel
guides, 23 students (13.14%) chose
technical manual, 3 students (1.71%)
chose music and sport, and only 1

students chose hospitality
management.
Table 12. Students’ Preferences
in Using Printed Books
No Description N Y%
1. | Academical/research/school | 128 | 73.14
2. | Pleasure reading at home 55 | 3143
3. | Cook books 24 | 18.61
4. | Pleasure reading while 16 9.14
travelling
5. | Technical manuals 15 8.57
6. | Travel guides 13 743
8. | Hospitality management 1 0.57

Table 12 shows the data about
students’ preferences in using printed
books. From the result above, it can be
found that most of the students

(73.14%) like to read printed books in
relation to academicals business.
Moreover, in the second rank, with
31.43%, students chose pleasure
reading at home. Furthermore, there
were 18.61% students who like to read
cooks book printed books, 9.14%
students who like to read printed
books for pleasure while travelling,
8.57% students like to read printed
books technical manuals, 7.43%
students like to read printed books
about travel guides, and the last one
only 0.57% student who read
hospitality management printed books.

Table 13. Students’ Perception
about E-books

No Description N %

1. E-books have gotten 106 | 60.58
easier to use
2. E-book features have 42 24
improved
3. I have not noticed any 17 9.71
changes in e-books
4. I have gotten better at 10 5.71
using e-books

Table 13 shows about students’
perception about e-books nowadays.
There were 60.58% of students who
think that e-books have gotten easier
to use. Furthermore, there were 24%
of students who think that e-book
features have improved. There were
9.71% of the students who haven’t
noticed any changes in e-books. The
last one, there were only 5.71% of
students who feel that they have
gotten better at using e-books.

Table 14. Students Needed from E-books

No Description N Y%
1. | Icould read books offline 82 | 46.86
2. | Available in 24/7days 33 18.86

3. | Icould print everything I 20 11.43
want to read
4. | I could make notes on the 18 | 13.88
pages
5. | I could highlight text on 11 6.28
screen
6. | Icould tab-pages with 11 6.28
post-it like technology
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Table 14 consists of the answers of
questions “I would use e-books, if...”.
The highest percentage was 46.86%,
who chose if they could read books
offline. Meanwhile, 18.86% chose to
read e-books if it was available in 24
hours for 7 days. On the other hand,
11.43% of the students chose to read
e-books if they could print everything
they want to read. 13.88% of the
students chose to read e-books if they
could make notes on the pages.
Moreover, 6.28% of the students chose
to read e-books if they could highlight
text on the screen. And the last one,
6.28% of the students chose to read e-
books if they could tab-pages with
post-it like technology.

DISCUSSION

Based on the findings of this
study, some interpretations are drawn
following the sequence of research
problems of this study: (1) Was there
any significant difference in reading
habit of the eleventh graders who used
e-books and those who used printed
books?, (2) Was there any significant
difference in reading comprehension
achievement of the eleventh graders
who used e-books and those who used
printed books?, (3) Was there any
significant correlation between reading
habit and reading comprehension
achievement of the eleventh graders of
SMA Xaverius 1 Palembang, and (4)
Was there any significant correlation
between each aspect in reading habit
and each sub-skill in reading
comprehension achievement of the
eleventh graders of SMA Xaverius 1
Palembang?

The first finding shows that
there was a significant difference in
reading habit between the eleventh
graders who used e-books and those
who used printed books. Furthermore,

it can be found that the eleventh
graders who used e-book while
studying in English class had a higher
total score of reading habit
questionnaire than the eleventh
graders who used printed books. From
the result of the research question, it
can be interpreted that e-books helped
students in increasing their reading
habit which can have a very good
impact in reading comprehension
achievement.

From the e-books questionnaire,
it also can be found that the eleventh
graders preferred reading e-book on
their smart phone, which they bring
everyday and everywhere.
Furthermore, the same result comes
from the research done by Cumaoglu,
Sacici, and Torun in 2013 which find
out that 73.9% of the students in their
sample like to read e-books from
screen, which can be smart phone,
laptop, pc, etc. Rosso (2009) says that
beside of the fact that reading from a
screen looks to be disadvantageous at
first sight, the counter-part advantages
such as mobility, saving physical
space, convenience, saving time and
money, ease-of-use are the primary
motivations in preferring e-books.
Oyewusi and Ayanlola (2014) also
find out that there were 65% of their
sample feels that the availability of e-
book in their mobile phone is really
useful, especially in academicals
business. This fact means that the
availability of e-books, especially on
their hand-held device had a positive
impact in helping students in
improving their reading habit.

Figuring out whether or not
there was a significant difference in
reading comprehension achievement
between the eleventh graders who
used e-books and those who used
printed books is the second finding of
this study. The result shows that there
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was a significant different in reading
comprehension achievement between
the eleventh graders who use e-books
and those who used printed books.
Furthermore, the eleventh graders who
used printed books had lower reading
comprehension score than the eleventh
graders who wused e-books. The
eleventh graders who used e-books
while studying English were exposed
to English text more than the eleventh
graders who did not use e-book. The
difference in students’ reading habit
leads to the different achievement in
reading comprehension.

Based on the findings above, the
third finding shows that there was a
significant correlation between reading
habit and reading comprehension
achievement of the eleventh graders of
SMA  Xaverius 1  Palembang.
Furthermore, it means that if students’
reading habit increase, their reading
comprehension achievement will also
increase. In contrary, if students’
reading habit decrease, their reading
comprehension achievement will also
decrease. To support the result in this
study, Ganoa and Gonzalez (2011)
also find the same result. From their
research, it was concluded that there
was a strong relationship between
students’ achievement and the love of
reading or reading habit. From this
result, it can be concluded that a good
reading habit will lead to a good
reading comprehension achievement
of the students.

In this study, reading habit
consisted of some aspects: (1) reading
attitude, (2) reading frequency, (3)
books read, and (4) reading accessed.
Reading comprehension achievement
consisted of 8 reading sub-skills: (1)
finding explicit information, (2)
choosing the right statement, (3) word
perception, (4) identifying cause and
result (literal level), (5) finding

implicit information, (6) grasping the
main idea, (7) recalling word
meanings, and (8)identifying cause
and result for interpretative level of
comprehension. Based on the fourth
findings, it can be seen that almost all
aspects in reading habit had a
significant correlation with reading
comprehension  achievement  sub-
skills. Nevertheless, reading attitude
was the aspect which has a very strong
correlation with reading
comprehension achievement’s sub-
skill. Supporting this result, Ganoa and
Gonzalez (2011) also find out that
reading attitude has a very strong
positive correlation with reading
comprehension achievement with r =
.320 and p = .001. Furthermore, Awe
(2014) finds out that reading attitudes
has a positive and significant
correlation with reading
comprehension, which means that a
negative attitude toward reading may
lead to the poor achievement in
reading comprehension achievement.
In the e-books classes, reading
attitude had a strong correlation with
all sub-skills of reading
comprehension achievement. Bastug
(2014) mentions that there was a
positive structural correlation between
reading  attitude and  reading
comprehension achievement. Reading
frequency had no correlation with
subskill identifying cause and effect in
literal level and interpretative level. It
means that the reading frequency had
no effect for the students in identifying
the answer of cause and effect.
Meanwhile books read by the students
had a strong correlation with the
subskills in  literal level of
comprehension but had no correlation
with the subskills in interpretative
level of comprehension. it means that
students only focused on the text they
read rather than thinking out of the

104



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

text. That is why books read by the
students only had strong correlation
with literal level of comprehension but
no correlation with interpretative level
of comprehension. Moreover, reading
accessed had significant correlation
with choosing the right statement and
had no correlation will the other sub-
skills. Karim and Hasan (2006)
mention that reading accessed is how
the readers can get the books and read
them. Reading accessed had no
correlation ~ with ~ the  reading
comprehension sub-skill means that no
matter how the students get the book,
it did not have any influence in
answering the answer. Reading
accesed did not guarantee that students
can read better than anyone else. That
is why reading accessed had no
significant correlation with reading
comprehension sub-skills.

In printed book classes, reading
attitude had a strong significant
correlation with almost all sub-skills
of reading comprehension
achievement. Nevertheless, it did not
have any significant correlation with
recalling word meanings. It means that
students reading attitude do not help
them in memorizing the vocabulary of
the language which has a similiar
meaning. That is why, reading attitude
did not have any correlation with
recalling word meanings. Furthermore,
reading frequency had a significant
correlation with all sub-skills of
reading comprehension achievement
in literal level of comprehension. But,
it did not have any correlation with the
sub-skills of reading comprehension
achievement in interpretative level.
Ganoa and Gonzalez (2011) mention
that reading frequency is the total
number at which the person reports to
read books in their spare times. In this
result, it can be interpretated that
reading frequency only help students

in identifying the information given
from the text. Unfortunately, it did not
give a big impact in understanding the
whole information from the text. That
is why, reading frequency had only
significant correlation with the sub-
skills in literal comprehension.
Furthermore, books read by the
students and reading accessed did not
have any significant correlation with
all sub-skils in reading comprehension
achievement. Igbokwe, et al. (2012)
state in their findings that students
nowadays preferred reading book for
pleasure (novel, magazine, comic,
etc.) rather than academicals book.
That is why, books read by the
students did not have any correlation
with the sub-skills of reading
comprehension achievement.
Conclusively, the use of e-book
has a very good influence in reading
habit and reading comprehension
achievement of the eleventh graders of
SMA Xaverius 1 Palembang. Grant
(2004) mentions that the electronic
book is useful in building students’
comprehension, n term of
comprehending text/passage.
Moreover, Picton (2014) in his
findings say that students preffer
reading on screen rather than on
printed material, which lead to the
efficient used of e-books.
Furthermore, he also mentions that
students who read e-books have a
better score in reading achievement
than students who do not. In brief, the
availability of e-books can help
students in improving their reading
habit which can lead to the
improvement of reading
comprehension achievement.

CONCLUSION AND
SUGGESTIONS

Based on the findings, four
conclusions were drawn. First, it can
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be concluded that e-books help
students in improving their reading
habit because there was significant
different in reading habit between the
eleventh-graders who use e-books and
those who used printed books.
Second,e-books also help students in
improving their reading
comprehension achievement because
there was a significant different in
reading comprehension achievement
between the eleventh-graders who use
e-books and those who used printed
books. Third, there was a significant
correlation between reading habit and
reading comprehension achievement
of the -eleventh-graders of SMA
Xaverius 1 Palembang. Therefore, if
the students have a good reading habit,
it will lead them to a good
achievement in reading
comprehension  test.  The  last
conclusion is that each aspect in
reading habit also have a significant
correlation  with reading habit.
Nevertheless, aspect which has the
strongest correlation with reading
comprehension achievement is reading
attitude. After that, it is followed by
books read by the students, reading
frequency, and reading accessed in
sequence.

From this descriptive survey design
study, some suggestions were offered
to the English teacher and students.
First, it is suggested that the English
teachers ideally should make use of
the existence of electronic technology
in teaching and learning process. By
involving the electronic technology,
the students will know that learning is
not just paper based all the time,
because by the time goes by, the
electronic  technology will also
becomes human need. Therefore, it is
highly suggested to the English
teachers in SMA Xaverius 1
Palembang to use electronic book in

teaching reading comprehension
because it help students in exploring
more books than the others.
Moreover, the availability of
electronic books in their electronic
will also open a very wide chance to
the students in reading them
efficiently. Second, It is also
suggested to the students to be more
aware of the importance of English
and be more active to practice their
English  especially in  reading.
Because reading is the window of the
world and a good reading habit will
lead the students to a good
achievement in reading
comprehension achievement. They
can start with a simple thing such as
reading short story, newspaper in
English, magazines, novels, or comic.
Additionally, they should master
some vocabulary in order to help
them to comprehend the text.

REFFERENCES

Abidin, M. J. Z., Mohammadi,M. P.,
& Lean,O. C. (2011) The
reading habit of Malaysian
Chinese Universities students.
Journal  of  Studies  in
Education, 1(1), 1-13.

Akarsu, O., & Dariyemes, T. (2014).
The reading  habits  of
university students studying
English language and literature
in te digital age. Journal of
Language  and  Linguistic
Studies, 10(2), 85-99.

Andriani. R. C. (2005). The

correlation of  students’
reading attitude, vocabulary
mastery, and reading
comprehension  achievement.
(Unpublished magister’s
thesis), Sriwijaya University,
Palembang.

106



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

Arikunto, S. (2010).  Prosedur
penelitian: Suatu pendekatan
praktik. (Edisi Revisi).
Jakarta: Rhineka Cipta.

Asberg, J. (2010). Patterns of language
and discourse comprehension
skill in school-aged children
with autism sepctrum
disorders. Scandinavian
Journal of Pyschology, 51(6),
534-539.

Awe, B. M. T. (2014). Relationship
between reading attitudes and
reading comprehension
performance of secondary
school students in Kwara State,
Nigeria. Review of Arts and
Humanities, 3(2), 203-215.

Badan Standar Nasional Pendidikan.
(2006).  Standar isi untuk
satuan pendidikan dasar dan
menengah. Retrieved from:
https://mansurmok.files.wordpr
ess.com/2010/08/buku-standar-
isi-sma.pdf

Brown, H. M., Cardy, J. O, &
Johnson, A. (2013). A meta-
analysis of the reading
comprehension skills of
individuals on the autism
spectrum. Journal of Autism
and Developmental Disorder.
43(4), 932-955.

Cohen, L., Manion, L., & Morrison,
K. (2007). Research methods
in education (6th ed.). New
York, NY: Routlegde.

Cresswell, J. W. (2012). Educational
research: Planning,
conducting, and evaluating
quantitative and qualitative
research (4th ed.). New York,
NY: Pearson.

Cumaoglu, G., Sacici, E., & Torun, K.
(2013). E-book versus printed
materials:  Preferences  of
university students.

Contemporary Educational
Technology, 4(2), 121-135.
Falke, L. G. (2008). Measures of
reading comprehension: The
effects of text type and time

limits on Students’
performance. (Master’s
Thesis).  Retrieved  from:
http://e-
resources.pnri.go.id:2057/docvi
ew/304544508?pq-

origsite=summon

Gabriel, L., & Brahme, M. (2012). Are
students keeping up with the e-
book evolution? Are e-books
keeping up with students’
evolving needs?: Distance
students and e-book usage, a
survey. Journal of Library &

Information Services in
Distance Learning, 6(3), 180-
198.

Gaona, J. C. G., & Gonzalez, E. R. V.
(2011). Relationship between
reading  habits,  university
library and academic
performace in a sample of
pyschology students. Revista
De La Education Superior,
15(1), 55-73.

Grant, J. M. A. (2004). Are electronic
books effective in teaching
young children reading and
comprehension? [nternational
Journal of Instructional Media,
31(3), 303-308.

Hosp, J. L., & Suchey, N. (2014).
Reading assessment : Reading
fluency, reading fluently and
comprehension-commentary on
the special topic. School
Pychology Review, 43(1), 59-
68.

IEA (International Association for the
Evaluation = of  Education
Achievement). (2012). PIRLS
2011 International results in
reading.  Retrieved  from:

107



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

http://timssandpirls.bc.edu/pirls
2011/downloads/P11 IR Full
Book.pdf

Iftanti, E. (2012). A survey of the
English reading habits of EFL
students in Indonesia. TEFLIN
Journal. 23(2), 149-162.

Igbokwe, J. C., Obidike, N. A., &
Ezezi, E. C. (2012). Influence
of electronic media on reading
ability of school children.
Library  Philosophy and
Practice (e-journal), 74(1), 1-
13.

Janthong, J. & Sripetpun, W. (2010).
English reading comprehension
and reading habit
improvement: Use of
questioning technique. The 2nd
International Conference on

Humanities and Social
Sciences, 9(1), 1-31. Retrieved
from

http://tar.thailis.or.th/bitstream/
123456789/891/1/009.pdf

Jennings, J. (2001). Jennings informal
reading assessment. Retrieved
from:
http://wps.ablongman.com/wps
/media/objects/2688/2753469/
Richek AppD.pdf

Karim, N. S. A., & Hasan, A. (2006).
Reading habit and attitude in
the digital era. The Electronic
Library, 25(3), 286-298.

Kimball, R., Ives, G., & Jackson, K.
(2009). Comparative usage of
science e-book and print
collections at Texas A&M

University Libraries.
Collection Management, 35(1),
15-28.

Kurikulum 2013. (2014). Penerapan
nilai autentik dalam kurikulum
2013. Retrieved from:
http://pendidikan.probolinggok
ab.go.id/penerapan-penilaian-

autentik-dalam-kurikulum-
2013/

Lin, L. J. C. (2011). Reading strategy
and the need of e-book
features. The  Electronic
Library. 31(3), 329-344.

Majid, S., & Tan,V. (2007).
Understanding the reading
habit of children in Singapore.
Journal of Educational Media
& Library Sciences, 45(2),
187-198.

McMillan, J. H., & Schumacher, S.
(2010). Research in education:
Evidence based inquiry
(7"ed.). Englewood Cliffs, NJ:
Pearson Education, Inc.

National Endowment for the Arts.
(2007). To read or not to read:
A questions of national
consequence. Retrieved from
http://arts.gov/sites/default/files

/ToRead.pdf
OECD (Organization for Economic
Co-operation and

Development). 2013. PISA
2012 Results in  Focus.
Retrieved from
http://www.oecd.org/pisa/keyfi
ndings/pisa-2012-results-
overview.pdf

Ogeyik, M. C., & Akyay, E. (2009).
Investigating reading habits
and preferences of student
teachers at foreign language
departments. Retrieved from:
http://www.aaref.com.au/attach
ment.aspx?id=2055

Oyewusi, F., & Ayanlola, A. O.
(2014). Effect of mobile phone
on reading habit of private
secondary school students in
oyo state, nigeria. School
Libraries  Worlwide, 20(1),
117-128.

Palani, K. K. (2012). Promoting
reading habits and creating
literate society. [International

108



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

Refereed Research Journal,
3(2), 90-94.

Pecjak, S., Podlesek, A., & Pirc, T.
(2011). Model of reading
comprehension for 5th grade
students. Studia Psychologica,
53(1), 53-67.

Picton, 1. (2014). The impact of e-
books on the reading
motivation and reading skills
of children and young people:
A rapid literature review,
London: National Literacy

Trust
Pinto, C. M. (2009). 4 study of seventh
grade students reading

comprehension and motivation
after explicit instruction in self-
assessment and metacognitive
reading strategies. (doctoral’s

dissertation). Available:
http://e-
resources.pnri.go.id:2057/docvi
ew/3051361477pq-

origsite=summon.

Rianti, R., & Sofendi. (2014). IEPC
reading strategy. Retrieved
from:
http://eprints.unsri.ac.id/4361/1
/READING_COMPREHENSI
ON.pdf

Rosso, S. (2009). What are e-books?
Advantages and disadvantages
of electronic books. Available:
http://whenihavetime.com/200
9/03/09/what-are-ebooks-
advantages-and-disadvantages-
of-electronic-
books/#advantages.

Sani, A. M., & Zain, Z. (2011).
Reading adolescents’ second
language reading attitudes, self
efficacy for reading, and
reading ability in a non-
supportive ESL setting. The
Reading Matrix, 11(3), 243-
254.

Shafi, S. M., & Loan, F. A. (2010).
Reading habit among college
students of Kashmir across
gender. TRIM, 6(2), 92-103.

Shari ,M. (2006). Male teenagers need
for extensive reading. [Online].
Available:
http://www.itum.edu.my/ilc/?d
ownload=16-e08.pdf

Shelburne, W. A. (2009). E-book
usage in an academic library:
User attitudes and behaviors.
Library Collections,
Acquisitions, and Technical
Services, 33(2/3), 59-72.

Shen, L. (2006). Computer technology
and collage students’ reading
habits.Chia-nan Annual
Bulletin, 32(1), 559-572.

Snellings, P., Leij, A. V. D., Jong, P.
F. D., & Blok, H. (2009).
Enhancing the reading fluency
and comprehension of children
with reading disabilities in an
orthographically  transparent
language. Journal of Learning
Disabilities, 42(4), 291-305.

Swerling, L. S. (2006). Children’s
reaading comprehension and
oral reading fluency in easy
text. Reading & Writing. 19(2),
199-220.

Tella, A., & Akande, S. (2007).
Children reading habits and
availability of books in
Botswana  primary  school:
Implications for achieving
quality education. The Reading
Matrix, 7(2), 117-142.

Torgesen, J, K. (2006). Factors that

influence reading
comprehension: Development
and instructional

cosiderations. Retrieved from:
http://www.fcrr.org/science/pdf
/torgesen/Core_knowledge.pdf
Tosun, N. (2014). A study on reading
printed books or e-books:

109



JELE

JOURNAL OF ENGLISH LITERACY EDUCATION, VOL. 3, NO. 1, MAY. 2016

reasons for students-teachers
preferences.  The  Turkish
Online Journal of Educational
Technology, 13(1), 21-28.
Vandenhoek, T. (2013). Screen
reading habit among university
students. International Journal
of Education and Development

Using Information and
Communication  Technology,
9(2), 37-47.

Waters, J., Roach, J., Emde, J.,
Eathon, S. M., & Russel, M.
(2014). A comparison of e-
book and print book discovery,
preferences, and usage by
science and engineering faculty
and graduate students at the
University of Kansas. Science
and Technology Librarianship,
4(2), 28-40.
DOI:10.5062/F48G8HNS

Wulandari, A. (2013). The correlation
among  reading  attitude,
english learning motivation
and reading comprehension
achievement of the eleventh
graders of MAN 3 Palembang.

(Unpublished master’s thesis),
Sriwijaya University,
Palembang.

Yani, K. (2010). The students’ reading
problems at SMA negri 21
Palembang: A case study.
(Unpublished master’s thesis),
Sriwijaya University,
Palembang.

Zhang, Y., & Beckman, R. (2011). E-
book usage among chemist,
biochemist and  biologist:
Findings of a survey and

interviews. Science and
Technology Librarianship.
Retrieved :
http://www.istl.org/11-
spring/article2.html

About the Author:

Selly has completed her

Undergraduate study at the English
Education Study Program, FKIP,
Sriwijaya  University. Now she
teaches at an English course in
Palembang.

110



